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ABSTRACT

. The primary purpose of the study was to determine effective inservice
educaéion methods to reduce the appreh;nsion of experienced vocational ;du-
cation teachers regarding instruction of handicapped students. Beginning -
and post-workshop attitudes toward the disabled were alsc sought. iIn order
to gulde the study, three null hypotheses were generated and tested.

A three-group,‘randomized, pre= and post~test experimental design was
utilized. Thirty teachers of vocational agri~business in Alabama, who were
attending a workshop for cooperating teachers, were randomly assigned treat—

ments which consisted of a videotaped‘presentation, a lecture {control) and

o+ .
a self-paced individualized packet. The "Attitudes Toward Disabled Persons”

(ATDP) instrument was utilized to collect data, Descriptive and inferential
_ statistics utilized to analyze the data Included: percentages, means, fre-
quenciles, correlated T-tests, Chi Square and analysis of var{ance.

The participants ranged In age from 24 to 56 fears {mean of 35.7 years).
Number in the fmmediate family was one to seven (mean of 3.5). The average
income was $17,217.00. Just four participants had handicapped,pefgsaﬁ‘in
their family, and only one-third had taken coursewurk in teaching the handi-

capped; but,.ss.z percent had experience In teaching the handicapped. Educa~
' tion was nearly equally divided among masters, bachelors, and speclalist
degrees. No Btatistic?lly significant differences were found on demographic
variables among the three groups. .

All three null hypotﬁesis were rejected at the .05 levelsof confidence:
Vo-Ag‘teachers were moderately positive in attitudes toward the disabled;
there were changes in attitudes after inservice treatments as measured by the
ATDP; and the videotape presentation was most effective. Llecture was next
in effectiveness and the self-study was least effective In changing attitudes
of teachers toward the disabled.

Seven recommendaticns were made, based on the findings of this study.
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The research reported herein 15 our first experimentai study in the area
of teaching the ' .ndicapped. We ‘urge others to study the results and recom~
mendations with the intent of continuing research :I.n this most difficult,

yet important!, aspect of education.

M. J. Iverson Pal.;l D. Davis
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CHAPTER 1

TNTRODUCTION

Objectives. Y

The primary object;vé of this study was to determine effective ip-

service education methods

oS

i .
which would reduce the apprehension of éiperi-
’

FA

\ W

enced vocational edﬁ&atioh teachers regarding instruééioﬁ for '5ysica11y
. \ i

L]

~ T " "handicapped students.

Specific questions to be answered were:

1.

What are‘the attitudes of experlenced vocational Qgribusiness
4 - '

teachers in Alabam; reggrging working with physically handi~
capped students? {

What effects do‘selécted inservice educati%n methods have upon
the attitudég\of expefienced tegchera oftagribuainéss in
Alabana towardlthe handicapped student? —

How dL selected methods compare in effectiveness for changing
attitudes of voca;ional agribusiness teachers toward working
with disabled students?

What recommendations can be made vegarding future iInservice
education program: for VPcational teachers Iinvolved with physi~

L3

cally handicapped students?

Hypotheses. - e e

Iﬂu11 hypotheses generated to guide the analysis of the study were

as follows:

1.

Vocational agribusiness teachers in Alabama will exhibit a
neutral attitude toward disabled/handicapped persons as
measured by a 3.0 mean score on the "Attitudes Toward Dis~

abled Peraon” (ATDP) instrument.

.
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There will be no change in the level of Vocational Agriculture
teachers' attitudes toﬁard disabled persons after a specific

inservice education program, as measured by pre— and poststests__
i

using the ATDP instrument.

There ‘are no significant differences between the three inservice

—

—
-

education methods (videotaﬁﬁﬁ“ﬁ?esentation, lecture and self-
. instructional guide) in causing modification of Vo-Ag teachers'
attitudes toward the disabled, as measured by the ATDP instru-—

ment.

Review of Literature

A search of the literature in the aiea of vocational teacher prepa—
ration suprEE;uiﬁg-need for improved techniques and delivery systems
for inservice teacher development.

Nudierous articles have attested to the need for improvement of

inservice vocational teacher development, and many of these articles have

singled out teachers of handicapped youth. Nonz, howéver, have been more’

explicit Iin describing this need than the General Accounting Office

Report to the Congress (1976). A statement from this report which em—
phasized the neeé for improvement in training for teachers of handicapped .
children is the observation that:

The handicapped are usually excluded from the regular
public schoo]l -vocational programs and are limited to
segregated classes offering few career cholces. One
major barrier preventing them from participating in
regular vocational programs is that vocational educators
generally lack training in dealing with the handicapped.
For this reason and because of their apprehension, vo-
cational educators generally exclude the handicapped
from the regular vocatlonal programs. This lack of
needed training could result in millions of handicapped .
individuals being unemployed and heavily dependent on
soclety. (p. 28)




In the paragraﬁh that followed, the Comptroller General suggested

u

that "to improve career opportunitieg for the handicapped, vocational
educators shovld receive instruction in how to effe~tively deal with

the handicapped.” {p. 28)

Tha report presented a bleak plcture of the consequences to the

ey -

country of not developing sound vocational programs fo; handicapped

séudeﬁ;é, and cited QOffice of Education estimates that:

» eoWithout vocational education, many .of the millicns
of handicapped youth leaving school will be unemployed,
/"on walfare, totally dependent on society, or otherwise
idle much of the time. With vocational education, how—
ever, educators ‘estimate that 75 percent of the physically
disabled and 90 percent of the mentally retarded could
work, elther in the competitive job market or in a]sheltered
workshop. {p. 29) o /

A final reference to the 1976 General Accounting Office Report served

to.uhderscore the need to provide additional training for wvocational

J
teachers of. the handicapped. 1t also indicated. the extremely high priority

’

the Department of Health, Educatiocn, and,ﬂelfare placed on meeting the
need. The reference began with recommendations from the General Ancountthg

office that:
The Secretary direct QE to:

Pevelop and implement & plan to stimulate & major
efforts to provide vocational eductors with the
skills and abilities needed'to effectively deal

with the handicapped in the regular classroom.
7

s

Department Comment "

We concur with the findings of the GAQ report and firmly
acknowledge that the current exclusicn of the handicapped
from regular vocational education programs 1s a.serious
problem which needs attention. The problem i1s twofold:

<




a

vocational educators are not being afforded the opportun-
ity to acquire the #kills and abilities necessary to

work effectively with the handicapped in vocational edu-
cation and, secondly, speclal educators are not adequately
prepared to provide the approprlate career and pre-
vocational educational experiences to handicapped students.
Although there are efforts underway through EHA training
funds to traln specialists in this area of need, we are
proposing that the U.S. Office of Education develop a
formal cooperative agreement between the Bureau of Edu-
cation for the Handicapped and the Burzau of Occupational
and Adult Education to facilitate this activity. The

two bureaus will jointly establish program guidelines
almed at developing joint vocational and speclal educa-
_tion personnel preparation objectives, joint modes of
implementation and evaluatioa, as well as jointly stres—
sing the high priority of this approach to the training
institutions. {p. 57)

The Department's comment left little doubt regarding the Commissioner's
concurrence with the stated need -for lmproved pfograms of preﬁéraqion for
vocational specizl needs teachers, The Department comment also conveyed
the Commissioner's Intent to increase efforts to alleviate the problem.

The federal conimittment Eo serve the handicapped through vocational
education began with the Vocational Education Act of 1963, PL 88-210, which
provided that vocational education funds could be used to serve the handi:-

capped. The Vocafional Education Amendmgnis of 1968 earmarked 10% of

federal vocational funds to be spent on handicapped students. The 1972

Amendments and the 1976 Secondary and. Higher Education Act further man—

dated specific expenditures for the handicappe&. Public Law 93-112, the
Rehabilitatior Act of 1973, provide& funds specifically for preparation

of teaéﬁers to serve handicapped persons, while PL 94-142, Aséistance to
States® for Handicapped Children, and PL 94-482, the Vocational Education
Amendments of 1976, mandated placing handicapped children in the least

restrictive educational epvironment.
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The State of Alabama 1s also committed to serving the handicapped;
durfng 1977, 4429 physically handicapped students were served by some
200 vocational education programs. For 1978-79, 6778 persons were pro-

jected to be served in 300 programs, and Increases are projected for the

future. This represents about one-elghth of all secondary educat_ on

{All service areas, including Vocational Agribusiness Educationm,
share in the State's commitment to the handicapped.

Vocatio;al AgriculturefAgribusiness Education In Alabama 1s an
extensive program consisting of 38,00b seventh through twe.fth graders,

870 post-secondary students, and 22,000 adylts, gulded by 530 teachers at
over 350 compreheﬁsive junior/senior high schools, area vicational centers,
and technical/junior/community colleges. Projections to 1981 show 45,000
secondary students, 1480 post-secondary, and'Z&,OOO adults taught by over
590 instructors.

As in oth;r service areas, only a small portion of Agribusiness
teachers have received instruction in working with the physically handi-
cappeds This remains a major area of need for vocational teachers in
Alabama. Since State-level inservice education 1is pFescribed in the State
Plan {$30,000 was budgeted in 1978 for "workshops to train teachers to
work with the physically handicappea students”), it is vital that optimum

' utilizatisn should be made of these limited resources. No stuilaz have

been made a§ to the most effective means to provide inservice edunation

-
regarding teaching the handicapped. This study ought to provide managers of

vocational inservice education with useful data regarding the effectiveness
Y a

of methods for changing the attitudes of vocational education teachers
7




toward students with physical handicaps. Aléhough attitudes are not the
sole determinant®of behavior, preceptions and bellefs are reflected in

attitudes, and attitudes are an ilmportant part of any educational environament.

Procedures
To accomplish the objectives of the study, a pretest-posttest experi-
mental design was utilized. Three groups of randomly assigned partici-

pants were formed during.a cooperating teacher workshop conducted in

Auburn, July 16-20, 1979, ' L
: j

Group "A" received treatment one, instruction by mediated materials
(videotaﬁes) usedoin a group setting; Group "B" (control) received the
traditional method employed i{n inservice p;ogra?s, the lecture method;
Group "C" received imstruction via self-paced individualized learning

packets (reading materials), Aftef thelr respective treatmeﬁts, each group

was sdministered the post-test instrument. The design is shown @n Figure 1.

Figure 1 .
Graphic P¢ *trayal of The Experimental Designa

. Random Posttest
Assign- Pre-Test (Given at the
ment s(Mailed) Treatments workshop)

Group A R 01 X
, (Videotape) -

Group B X
(control) (Lec%ufb)

. Group C - 95, - X,
. - (Self instructional
materials) '

A }

aéatterned after Campbell and Stanley's De2sign no. 4, Pretest-Posttest
Control Group Design, in Experimental and Quasi-experimental Designs
Chicago: Rand McNally. 1966,.p. 13,

13
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A copy of the tape/lecture/study gulde narrative may be seen in Appendix

A. The study gulde used by group C is shown in Appendix B. ) .

" A validated attitude asscssment instriment, "Attitudes Toward Disabled .
Peraons” (Yuker, Black and Campbell, 1960) was obtained--along with per-
mission to utilize it in the study——adapted, and field tested with voca-
tional home sconcmics students at Auburﬂ University, prior to its use as
a pre~/post-test Iinstrument in the study. According to Shaw and Wright in

Scales for the Measure of Attitudes (1967):

The ATDP scale (Yuker, Block, and Campbell, 1960). . .
attempts to measure attitudes toward disabled persons
in general. The original form of the scale consisted
of 20 items, but later work resulted in two equivalent
30-item forms. Each statement augzests that disabled
persons are elther the same as or different from phy-
sically normal people. Approximately half of the items
refer to similarities or differences in personality
characteristics, whereas the other half deal with the
question of speclal treatment for the disabled. Items
were selected on the baals of item analysis.

Subjects. The ATDP scale had been adminiatered
by its authors to a large number of subjecta. Es~
timates of reliability were obtained from samples of
_physically normal college students at Hofstra College.
For purposes of validation, a sample of diaabled per-
sons was drawn from employees of Abilities, Inc. (N=248).

Response Mode. Subjects are given a six-point
response scale: 1 agree very much, I agree pretty much,
I agree a little, 1 disagree a little, 1 diaagree pretty
much, and' I disagree very much. These alternatives are
welghted +3, +2, +1, ~1, -2, and -3, respectively The
subject responds to each item by elther entering the
appropriate welght in a space provided to the left ‘of
each item or by circling the appropriate welght on an
answer sheet. (When an answer sheet is used, the reaponse
values are entered on tha answer sheet after the number

correspoending to each item.) . ‘

Scoring. Forms A and B of the ATDP scale are scored
as follows: (1) Change the signs of the welghts of posi-~
tive items (Form A items 5, 9, 12, 14, 17, 19, 21, 22, 23,
24, 25, and 29; Form B items 1, 3, 4, 6, 7, 10, 12, 13,
22, 26, and 28); '(2) add all responses algebraically; (3)

Iy




change the sign of the algebraic resultant; and (4) add.90.
With disabled subjects, high scores are Interpreted as -self-
acceptance; for nondisabled subjects, high scores are Inter—
preted to represent acceptance of disabled persons, l.e.,

a favorable attitude toward disabled persons.

Reliability. Several estimates of rellabllity are
reported. $clit-half reliabilities range from .78 (N = 72)
to +84 (N = 110). Coefficients of equivalence (Form A versus
Form B) ranged from .41 (N = 58) to .83 (N = 57)..

Validity+ The ATDP scale has reasonably. good content
validity, and additional evidence 1s providedi by correlation
of- ATDP scores with other scales. Significant correlations
were found between ATDP and semantic differential scores
(~+266), scores on a job satisfaction scale (+1463), and .
the Edwards Personal Preference Schedule (+-252). Nonsigni-
ficant -correlations were found between ATDP and the following:
Attitude toward Imtéllectualism (3lock and Yuker, unpublished},
the F scale, the Machiavelliauism Scale (Christip, 1956), the
IPAT Self Analysis Forms (Cattell, 1957), and the Attitudes
toward O1d Pzople Scale (Block and Yuker, unpublished).

Comments. The authors of this scaie have donme a con-
slderable amount of work on 1it, and the supportiné\data are
better than for most scales. There’is still some question
concerning ite validity, but it seems adequate for Tesearch
purposes. (p. 480~3) :

A copy of the ATDP, form A, may be reviewed In Appendix C

Five items related to vocational education were added to the ATDP

instrument by the researchers; chey were:

-

Item 2 Disabled persons should be placed in the samelschool
classroom a8 non-disabled peisons. \

Item 6 Disabled persons should only be placed in classrooms
with other disabled personse.

Item 12 Disabled persons in a Tegular classroom would hinder
’ the progreus of non~disabled personse.

Item 20 Disabled persons in a vocational laboratory (shop,
sewing lab, greenhouse, foods lab, etc.) can achieve
the same skill level a8 a non—disabled person.

3Jtem 31 Specilal provisions, such as individual attention,
: speclalized equipment, and removable barriers should
be provided for disabled students in the public

schools. o




Also, responses were placed on a five point scale of ) = strongly disagree;
2 ; disagre;; 3 = undecided; 4 = agree and 5 = sFrongly agrees. The
revised instrument utilized ir this study may be reviewed in Appendix D,
Pata were.proceésed by computer using the Statistical Package for
the Social Scié#ces (Sr88) program. Descriptive statis;ics, including
frequencles, meéga, and percéntages, were calculated. In addition,
inferential statigtics were run, Iincluding: the corre’ated t—test for
palred data, usiné one~ and two~talled tests to establish level of
probabillity, Chi‘Ségare and analysis of variance. The .05 level of
significance was set’ by the researchers as the point of rejection or
acceptance of hypothéaes.
‘ In order to secure an overall rating of “"favorableness” toward the.
disabled, the negatively stated items: 1, 3-6, 8-12, 14, 16, 1%, 19,

21, 22, 24, 30,\32, 33, de 35 were reverse scored by computer.  Data

\ ) - : ,
were tabled, analyzed and‘feported by research report, and conference

presentations and journal apticles were planned. . A report of expenditures
was also presented to the Auhrrn University Res;arch Grant=in-Aid Office‘

. : i
in accordance with regulations. governing funded studies under the Research

Grant-in-Aid program.

Limitations

Several limiéing factors éhould be kept in mind Qs the reader peruses
this report:

1, Although subjects were randoml; assigned to treatmené groups,

v

the teachers wele essentlally gelf-selected for ﬁatticipation

1

in the workshop.\ Thus the subjects may not be tctally repre-

sentatlve of the vocational agriculture teachers in the state.

- []
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By voluntarily attending the workshop, the participants may
have exhibited an atyplcal, positive attitude toward the
hqndicapped.

Adainistration of the instruments was not conclsely controlled
as to time and condifions. The pre=test was malled out
approximstely two weeks prior to the workshop; time of re-
sponse varied; however, all but four were returned several
days prior to the'meeting-and all were collected prior fo
the ;tart of the workshop. The post—test was given immedi-
ately after the three inservice presentations (by videotape,
lecture and self-instructional gulde)s The hectic pace of
the day may not have given suff;cient time for pgrticipants
to inte¢nalize the concepts embodied in the in-service

program. However, 1t was observed that the participants

were attentive to the workshop and serious in completing the

pre;test instfument-

Some variation in coﬁpletion time existed between the three
groups (videotape/lecture/seli~instructional methods). Al-
though the groups were taken to different'ropms 80 as to
insure a minimum of interaction, the early completion and
release,;;-the groups recelving the videota%ed presentation
(45 minute completion timej and self~instruction (55 minute
completion time) may have caused less concentration on the

part of participants in the "slower” group(s) (the lecture

method group met for approximately 70 minutes).




The subjects of the inservice methods {(videotape, lecture and

self-instructional guide) were college~level individuals; this

may have created & "credibility gap” in the eyes of participants,

whose work was primarilj with adolescents.

The ATDP instrument dealt with physical disabilities in general;
an instrument focuaing on the specific handicaps of the subjects
in the inéarvice'film, lecture and study guide, may have evoked

a different response pattern.

—




Chapter II

FINDINGS

Characteristics of Participants

The‘sc vocational agriculture teachers provided certain demographic
data on a-"PeZSAnal Data Sheet” attached to the pretest questioﬁnaire
(see Appendix D). Age of participants ranged from 24 to 56 years; the
mean age was 35.7 yéars. Numbers of immediate family members ranéed from
one to’heven;'the‘uean was 3.5. The average income for the grouﬁ was -
$17,217 with a low of $10,000 and a high fincome of $30,333. Four of
the thirty (13.32) reported having hanqicapped person(s) in the family;
three of theqe indicated there was just one such person in the family.
One-third of the participants (ten out of 30) had taken coursework in
teachirfg handicapped qtuéents. 0f the 29 qns;ering the question, 16 or
55.2% indicated having experience in working with phygiéally handicapped/ T
digabled students. There were 9 teachers with bachelors degrees (30%),

13 with maacers‘(43.32) and 8 with specialist (AA) degrees (26.7%).

Table 1 shows participant characteristics by groups. 1t canm be
seen ;hat, although randomly assigned, some diasimi}arity existed within—‘
groups. Groups "A" and "B" were composed of participants who were older, “
had ia:ger families, earned_higher salaries, had greater experience/
education in the area of the handicapped, and held a higher proportion
of mastefﬁ and apécialist degrees. Group "C" was lower in all categories

eXcept experience in teaching the han&icapped, where, at 50%, the partici-

pants approximated the levels of group members in A and B. However,

-
-

anglyais of variance indicated no significant difference atong groups in

age, income and family size. Likewise, Chi Square analysis showed no

12
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Table 1

Participant Characteristics by Inservice
Education Treatment Group and All Participants

All Group A~ Group B Group C
Participants (Videotape). (Lecture) (self-in-
N=30 N=10 ° N=10 structio
. —Reading) \
Characteristic N=10 ‘

Age {mean) " 38.8 36,7 31.6
No. in.Family (mean) 3.5 4.1 3.7 - 2.8
Income (mean) $17,217 $18,170 $19,425 $16,000

Handicapped Family 13.3% 20% 20% 0.0%
Member (%)

Coursework In Teaching 33.3% 40% 40% 20%
Handicapped (%)

Experience in Teaching 55.2% 50% - 60% 502
Handicapped (%) ’

HigheBt Degree Held (%) '
Bachélors (%) 30, 0% 20% 20% 50%
Masters (%) 43.3% ' 50% 402 40%
Specialist (%) 26,72 30% . 40% 10%

250 significant differences were found among groups when subjected to
statistical analysis (analysis of variance or Chi Square, as appro-
priate). :




\\significant differences among the three groups in handicapped family

members, eXxperlence or coursework in teaching the handicapped, and de-
gree held.

Attitudes of Participants
Toward the Handicapped

Attitudes of participants were measured on two major factors, 1) atti-

tudes toward personality characteristics of disabled persons and é) atti~

tudes toward_special treatment for the disabled.

Taole 2 portrays the pre~test means and frequencies of responses for -

the 19 items on the ATDP which were related to attitudes toward Personality

characteristics of disabled peoble. When the E;x_positively stated iltems -
(13, 15, 17, 23, 28, and 29) are extracted from the list, it can be seen
that their means ranged from 3.20 to 3.67 on a scale of 1.= strongly disaﬁ

‘gree, to 5= strongly.agree (fhe grand mean of the six items was 3.54), for

Ay

'« =2tai sum of means of 2L.24 out of a possible 30, When responses to the

other 13 items are reprogrammed to the positive, the sum of means of the 19

-

item area equals 67.40 out of a possible 95, for a grand mean of 3.55.

When teacher response to the pretest items relating to .personality

» e

characteristics of disabled people were compared to a meutral (3.0 mean)

score through a two-talled t-test analysis, 14 of the 19 items were found

to be significantly differeht at the ,05 aipha level. All of these 14
;ignificant items were in the direction of a positive attitude towa;d the
haﬁdicapped. (0} fhe remaining five, which were not significantly dif-

‘fereﬂt frém neutral, only two iltems i;dicate a negétive attitude. Finally,

the grand mean of all 19 items was found to be significant at the ,0Q01

level of prcbability.




Jable 2

~httitede of Alsbama Yoeationsl Agribusiness Teschers"
Towsrd Pereonality Characteristiés of Dlaabled Peopls

Pra~Test Scores %uluuly Two~Tuiled
Recoded t-test o
Pretast Probebilicy

Fragquaneies

.

Strongly
Disagree

| Agree

ltﬂlb ua ths
ATD? Inseryaent

M I Disagres
w |Undecided

w |Serongly

[

L

_
o
-

= 1+ pisnbled people ste often uniriendly.

~a
Lt

= &, Dieabled people sre moTe emotional 20
" than other people.

Kost dluhl;d» PETSORS aTE WOTE
self=conacious thea other people.

; Severely disabled pevsony are |
vaually untidy.

Dizabled psople show a8 mueh enthu-
sisgs 8w other people.

Diaabled pervons are urually sore
-sensitive then other people.

Kos€ disabled people fael that they
are &8 good ss other people.

Disabled Peoplé are usially soeiable.

odseblad pcép!.e usually sre not s
copeciantiove s¢ physically normal

prople.

Severely dissbled persons prohatly . «573 NS
worzy sors sbout their heslth than
r.hou whn heve ninor dissbilities.

Hort digabled peFesons are dltuthﬂed 1
with thmnl\rel.

There l;‘t wors wisfits luoag disabled
peTaons I\Mn nons non~disabled per—
BOSE.

Hoat dlllblld.plr;uul do not get - 184 8.5
diseouraged ou!ly.

Hout dlnblld paTRONS TaNent phyll- +001
eally normal pmple.

Hoat sevaraly dimsbled PeoPla sta Just 0
as snbiticus as physically normal .
people. .

29, Otgsbled peopls ere Just ss aelf- .001
eonfident #¢ other people. ) .
=)0, Host dizabled parsons vant mote aifee~ . + 541 NS,
tion .ml praias than other people.

32, Pb}'llullr dissbled parsons ars pften , +001
less Intelligant chanopon-dissbled .
peraone. .

35, ﬁe iy d:hlbled poopls sct is frri~ 417
ting, . -

ET67,40
Ceand X * .55 (p * .001)

[

i
1
i

New \
b . E .
Ttews marked with & mifue (~) ars neBatively stated.

‘co.puluu with & nsvttal {3.0) meen seors.

-
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In Table 3, ATDP items relating to attitudes toward speclal treat- -

ment for the disabled are listed. On the eight positively stated items,

:
¢
i

f mean responses ranged from 2.97't0 4,03 on the five point scale where
1 = strongly disagree, and 5 = strongly agree. Sum of the means equaled
26.77 out of a possible 40 —— a grand mean on the eight items of 3. 35.
When‘nesponees to the other eight items were reprogFammed toward the posi-
tive, the sum of the means of the 16 items equaled‘53.33 out of a Péssible
e 80, for a gran” mean of 3.34. - . : . ’ ' v
“When the ‘6 items were compared to a neutral (3.0) mean sco;e tnrough
. a two—talled t-test analysis, nine were signiﬁicantly different. 0f the
remaining non—significant‘items, all but one indicated a positive attitude
toward the handicapped. Consequently, the grand mean of the 16 items, 3.34, N
uas also found to be significant at the .00l leve¥ of ‘probability.
when all-items on the inetrument (from Tables 2 and 3)'were taken t0;‘
A

gether, all positive ‘items plus the poBitively recoded negative items,

*
A

*. the sum of means equaled 120.73 out of 1?5 or a grand mean of 3.45 on a

I |

scale of 1 = strongly disagree, . . .and 5 = strongly agree.

!
. Ef fects of Inservice Education
A Upon Attitudes of Vo~Ag Teachers : : .
‘ Toward the Handicapped

As ean be teen in Table 4, some changes occurred among all partici- B
pants in responses to the ATDP instrument betueen the pre—test and ost—
teBt. Using a correlated T-test, one-tailed probability, eight items were
significantly diéferent atttne .OShalpha level. The greatest changes
! .

. took place between pre- and post~tests on four items:

33. Most disabled people are different from non—~disabled people.
(+.51)

+




/

Tabls 3

rattltude of Alabans Voestional As‘r!.bunneu Tesehers®
Touard Speelsl Treataent 0T the lﬁublad

Pre=Test Sectes Fosltlvely Two=Talled
Reeoded L teat
Ptetast  Ptobability®

Frequenetes

Strongly
Disagree
Dinagres

Agres
Ayrae

w | Serongly

!.teub on the
ATDP lnatrument

v | Undectded

-
[
o
=l

Y]
w
-3
-
wn

2. Dlaabled peracne sheuld be Placed In
the ssne sehool elasaroon as non-
diasbled Peraons.

Olsabled people ghould not hava to
eogpete olth physleally norosl
ptople for Jobs.

Dlasblad peranns should only be plaeed 2
in elasaroens oith other dicabled
Peracos.

We should expeet 82 wueh from dls- 11
abled a5 frow non—disabled peraons.

Dicabled workers eannot be as anc= L0l
eesaful a8 other vorkeTa. "

Dlsabled people vsvally go nor make b 1] 001
wuch of & eontrlbutlen to soclety.

Hoet non=dissblad people would not .- o545 HoSe
vant to marry any one vho fa physi- ’
- ezally disabled.

Dlcabled persons 1o & refular school
elasarcon would hlnder the profress
of non-dicabled persons.

The drlvlog test given to & dissbled
peraon ahould be sore severs shsn the
oos glven to the non-dfsahled persoan.

DMaabled peracns 1o & voestional labe . w20 Nu5.
oratory, (ahop, aaving lasb, graschouse,
ﬂfoodl lab, ate.) can azhfavs tha saae
3kill laval as & pon~dlaabled peraco.

Dlasbled ghildren should eompete vith .0 o562 N.$.
physleally porsal ehildren

Moot dlaabled perscns eati take eare of 118 3.4 005
thentalves. .

y 1t would be beat 3f/dlaabled peracony” 1 6 12 2 317 «393 M.5
vould liva and wgll vith poo~dimsblad

paTscus. Vs

Special ptovisions, such as tndlvidusl T23 5 403
attentlon, speelalisad aqulpment, and .
u-ovablefﬁurfua, should be provided

for dlasbled parsons iwn the publie

achools,

Hoat dlsabled PecPla 878 different 2,40 .60
from non-dieablad pvopla.

Oissbled paracns dont vant sny mors 1 .40 . 3.80
sympathy than othar paopls.

1Y~ 3530
Gracd X = 3.34 (p = ,001)

]

s
I“ .lm
« Pleaus marhad with s algua (=) ara‘nagstivaly statads

i
SComparisnns vith # cevtral {3.0) masp seota,

-
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Changes in Attitudes of Alabama VOA9 Teachers® Toward Disabled Persons After an Inservice Education Workshop, 1979
- *

POST TEST

| | , g
\, B Bl

"ITEMS™ G THE ATDP

Disabled people are often unfriendly.

Disabled persons should be placed in the same
achool classroom a2 non-disabled persons.

Disabled people shOuld not have to compete
with physically normal persons for jobs.

Disabled people are more emotiOnal than
£ other people.

Host dissbled persons are more self-consclous
than other people.

6. Disabled persons should 061? be placed in
classroops with other disabled persona.

1. He should expect just as mueh from isabled .
as from non-disabled persons.

Dlsabled workers cannot be am aucc;ssful
as other workers. .

Disabled people usually do not pake much
of a contribution to society.

Host non-disabled people would not want to
MAELY ADY oOne s physically disabled.

Severely disabled persons are usually untidy.

Disabled persons in a regular aschool clasa-
room would hinder the progrese of non-
disabled persons.

13. Disabled people show as much enthusiasm az
other pecple.

14, Disabled persons are usvallyY more sensitive
than other peopls.

15. Host disabled people feel that they are an
: good as other-people.

16. The drivlng test given to a disabled person
should be more severe than the one 9iven
to the non-disabled person.

Disabled People are usually sociable.
Q .
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Tabls &, contihued

rTens® on THE ATDP

Dinsbled people usvally are not as con-l
acientious as physically normal paopla. .

Severely dlsabled persons probably uorry more
about their health than those who have
minor disabilitfies.

Disavled persons in a vocational laberatory .
{shop, sewing lab, greenhouse, foods iab,
etc,) can achieve the 2ame ekill as & non-
disabled person.

Most disabled peraone ere dissatisfied with
themselves.

There are mOre misfites among disabled perscns
than among non-disabled persons.

Most disabled persons do not get discouraged
esally.

Host disabled perecns resent physically
normal people.

Disahled children should %ompete with
physicelly normal children.

Most disabled persune can take care of
themselves.

It would be best if disabled persons would
live and work with non-disabled persons.

Most meverely disabled peopxe1era Just ag
ambitious ae physically norpal parsons.

) bDisabled pecple ave just as aelf—confident
as other peovle. L

Hoat disabled pereone wvant more affection
and praise than other people.,

Speclal provislons, such as individu@l
attention, specialized equipment, and
removable barriars, should be provided
for, disabled persons in the public schools.

rlyeica { disabled persons are often less
intelligent than non=-digsabled persons. 1.90

Most dlsabled people are different from

non-disabled pecple, A 2.87

Dlsakled pereons don't want any more sympethx
than other people. 3.80 W\ 3.61

The uur disabled people act is\irritating ! 1.33. 5. 1.9%

™~ . ) GM)!D ¥ 99,51." GRAND X 100.83
H=30 h i' . TOTAL CHANGE®6,2)
Ttems marked with a minus are negatively'stated, .
°slgnif1cent itams (P-(’OSJ ueing e correlated t=-test, l-tailed test of signiflcance.

LY

- .26
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19. Severely disabled persons probably worry more about thelr health
than those who have minor disabil”.les. (+.47) :

14. Disabled persons are usually more sensitive than other people.
(+.43)

5. Most disabled persons are more self~conscious than other peoplea,
(+.40)

The least changes occurred in these four items:

15, Most giaahled penple feel that they are as good as other people.
{(+.03

Es

It would be best 1f disabled people would live and work with
non-disabled persons. (-=.0%)

4. Disabled people are more emotional than other people. (+.06)

8. Disrh%edoworkers cannot be as successful as other workers.

The sim of all changes was 6.23, with a mean change of .178.

Table 5 portrays the pre— and post—test scores, and the correlated
T-test pyohahilities for “he three aréés of attitudes found on the ATDP
instrument. There was no Bign;ficant difference 1wt pre- gnd posf-test
scores (p ; .181) in the ared of attitudes toward personality chavacter—
istics of the disabled (19 ATDP items). Significant differences were
found, however, between pre~ and post-test scores In the areas of atti-
tudes toward specilal treatment for tﬁe disabled (16 items) (p = .019),

and overall attitudes (35 items) (p = .032).




Table 5

Pre- and Post~Test Scores and t-Test Probabilities for Areas
of the Attltude Toward Disabled Persons Instrument as Indicated
. by Alabama Vo-Ag Teachers, 1979 (N=30)

] " Correlated
Areas of the - - . t~Test
ATDP Pre~Test Post~Test Probability
Instrument Scores Scores (1~tailed Test)

Attitudes topard:

Personality
Lharacteristics
of the Disabled
(19 items)

Speclal Treatment
of the Disabled
(16 items)

Disabled in
the School
(5 items)

All ATDP

Items @ 100.83
(35)

*5ignificant at the .05 level using the 1~-tall test of significance

v

Compariadh of Inservice Education Methods

. for Effectiveness in Changing Teacher Attitudes
Toward Disabled Persoas

i Tablé 6 presents findings on the relative effectiveness of the three
inservice education methods in changing the attitudes of the participants
toward handicapped‘peraonsJ Group "A" (videotape method) realized signifi~
cant change (p f“< .05) in the area of attitudes toward peraonality

characteristics of the disabled (19 items). and overall (all 35 items on




Table 6 =
\\
Comparison of Three Selected Inservice Education Methods on Effectiveness in Changing
Attiiudes of Experlenced Alabama Vo-Ag Teachers Toward the Physically Hand{capped

Group A Group B N Group
Areas of the (Videotape) {Lecture) (Self~Instructional Guide)
ATDP [Instrument N =10 . =10, ~ N =10 ’

52,50 52,50 54,60

Personality X

Characteristics 55.00 52,90 ) 53.80

(19 items) . .
L012% +359 «281

) 44,80 46.10 . 45.30

Special Treatment
of the Disabled . 46.30 48, 7¢C 45,80
(16 items) ‘ ’ -
\ »096 - L.059 $326

Treatment of

Disabled in 15,00 15,10 15.70
the School

from the above

"Special Treatment - +213 . 029% + 260
Area)

" Pre=~ 97.30 98, 20
All Items Post=~ 101.30 101,60

Prob. »008% 124

*Significant factor at < .05 level




s

the AIDP instruments). Group “B" (lecture method) had one significant

area of change -~ the five items involved in attitudes tovard the disabled
in the school.
Group C (self—instructionalJhethoa) had no significant changes in any

"area, nor overall. It should be noted, however,that this group had no

handicapped family members, and were younger, less experienced and less

educated than members of the other two groups.




Chapter 11l

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

-

El

Summary of Major Findings and Conclusions
Hypothesis l« Vocatlonal agribusiness teachers in Alabama will exhibit a
neutral attitude toward disabled (physicaily handicapped)

persons as measured by & 3.0 mean score on Lae ATDP

\\

e instrument. BN

Major Findings: Ve7Ag teachérs participating in the experiment were not
;;utral; they agreed modérately wit£ pre~test questioﬁs on the-ATDP in-
strument which were positive toward the handicapped/disaﬁled; they some-
what disagreed with negative items. The group had a mean of 3.45 OVerali,
on a five‘point scale 1 = stronéiy disagree, to 5 = stréngly agree, when
negative questions were restated and the corresponding responses were re-

coded to the positive.

L]

Conclusion: ll,0 1 must be rejected; and the alternative, Ha, must be
accepteds Alabama Vo—-Ag teachers exhibit a moderately positive attitude

toward physically handicapped/disabled persons.

L4

Hypothesis 2« There will be no change in the level of Vo—Ag teachers'

attitudes toward disabled persons after a specific inservice
education program, as measured by pre- and post-tests using

the ATDP instrument.

Major Findings: There were changes in teacher responses to the ATDP after
the inservice treatments. Four items changed from .4 to .51; the sum of

all changes was 6+23, or a mean change of ,178 per item. Fight items were

3124




significéntly changed from pre— to post—test scores at the .05 confidence
level. Furthermore, significant differences occurred in items related to

speclal treatment (16.;}ems)$%disabied in the school (5 items} and

overall attitude toward disabled pérsons (35 items) (p = < .05).

-

Conclusion: Ho 2 must be rejected and the alternative hypothesis accepted.
: ‘ ;

Some chaﬂge in level of VO"AQ teachers' attitudes will occur after a speci~’

fic, inservice education program.

Hypothesis 3. There are no significant\differences between the.three
inservice education methods (A. videotaped presentation;

B. lecture, and C. self-instructional guide) in causing
1
modification of the Vo—Ag teachers' attitudes toward the

disabled, as measured by the ATDP instrument. -

Major Findings: Gfoup A had significant change in the area of attitudes
toward personality characteristics of the disabled (19 items) and overall
(all 35 items) on the AIBP instrument; group B had one area of significance—
the attitudes toward disabled in the school; group € had no significaﬁq

areas. '

- -

Conclusion: Ho 3 must‘be rgjected and the alternative hypothesis accepted:
There are differences in the three inservice methods for changing attitudes
OEEVO;Ag t;;chefs toward disabled pefsons. Seeing a;tual disableq pegﬁle
and hearing them discuss their handicaps (on video tape) was most egfective,
a lecture with group discussion was next in effectiveness (and espé;ially

effective in changing attitudes toward disabled in the school) %pd a self~ .

instructional program (reading} was least effective.

32




Recﬂmmendatioﬁs
is recommended, based on this study, that:
" Vo=Ag teachers in Alabama be given inservice education on working
"with physically handicapped students.
Further study £e made of Vo=-Ag teachers' attitudes tgward.the
handicapped, especlally asﬁis related to inVOIVGmentlin the ‘

schools. . .

Other instruments be secured and utilized to guppleﬁentf?erify

findings using the ATDP scale.

Both audio-visuals and professional staff members be utilized
for Inservice worFShops on teaching the physically handic;péed.
Additional_assistanceAbe given to teachers in recognizing and
understanding personality characteristics of disabled pe?sons.
Exemplary programs be initiated to develoﬁ imp}oved methods for
preparing teachers to work with the physically handicapped;
Studies be conducted 1n other vocational areas to compare with

. findingé regarding Vo~Ag teachers.
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Narrative Transcription




f

NARRATIVE-="WORKING WITH |THE HANDICAPPED" -
!I
Dr. Jarecket My name is Walter:Jarecke. I' am a professor in Rehabilitation
Services Educatioﬂ:at Auburn University. Our discussion today
] will concern itself with problems physically handicapped people
\ have funct%oning i& our qocietyg The main concerns of the
' educationai systeq should be to'idfure ‘full development of
d?sabled persons regardlesslof thé problems with which they are
faced,-to pr;vide fulll émploy@;ﬂé. and to help with the ad just-
ents whi.ch they must make and which must{be made by the '
eneral public. /The purpose of this sessi?n is to provide

otientation Ep vocational education teachera regarding work-

]

ing with physlcal¥y handicapped persons.| The people involved
ingbhis discussioﬁ aret Gwen Chandler, éPo has been a para-
pleg@c for five years. Gwen is an undergéad ate gtudent at .
Auburn Un}versity in the Rehabilitation Serxiqes ?rdgram with‘.

emphasis in Vocationial Eyaluati#n. Robert Rbdin has Cerebral

Palsy. R@hertfis QPEPIEtip‘Rris work for a Do;§?rate at Auburn

§

University in Rehabilitation Counseling, And Hags Russo, on

. the end, who hés completed hi;\qfster's degree in R habilitation
Counseling, and is a rehabilitation counselor for the blind in
the northern/céunties in Alabama. yanny himself  is legally
blind. For!the next few minutes wefwould like to share with
you the speéial concerns, each of these peéple have with their
particular ;1sability, hpw.they have adjugted to it and how they

have learned to function within their special limitations. If

we may, Iet;s start,ﬁihh Gwen, since ghe is the lady on the

/ |
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Ms. chafg}gra

P

panel and a former Miss Wheelchair Alabama. I might add that

she was one of the finalists in the Miss Wheelchair American

Pageant.

Gwen, would you 1like to think .through what types of .
problems people have with your type of disability and what

they-encounter in their daily living?

Okay, I found out pretty quick that therz are a lot of
health proSIems that can éffect you once you've become a para~
plegic. For one thing, you are subject to kidney disease, so
you'have to drink a lot of water and take, pills and Qe very
careful because you don't stand up and do much movement and your
kidneys can have problems. Pressure sores are another pro-
blem becaﬁse you sit so often and you wouldn't know if you've
been sittingltoo long so it could become ulcers or pressura
sores and really 5ecqme a health hazard, There is als?.danger‘
from blood clots because you don't move around much. Over-

weight has always been a p&oblem for me the last few years

_and that can be bad for heart disease besides‘the fact that-

Dr. Jarecke!

you have to lift yourself around getting in and out of c;rs,
P
etc. But, fbr,me the biggest/problem has been the fact that

it takes longer to do everyfhing. Itve had to gat over the

fact, you know, get over wintinz to be in a hgrry bout things,

1 have to take ny time.

1

it easier for you to function in\your daily living?

A

1

3 9\
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Ms, Chandler: I guess 'ir.!__s been said a million times but Just make every-
‘thing architecturally accessible, like ramps, elevators, level
\surfaces to enter buildings, things :;li.ke that,r and esmcially
Iaccessible restrooms. I can h'{“‘ble myself enodgh to ask some=
body to pull me;p steps or get me a cup to get a drink of Hatér.'
ty, I draw the line at askirlxg somebody -to carry mé through a

" door. that's too narrow ir}to {'he restroom. I would just stay ag

.

home before doing that! So it would make life a 1ot easier if

- things like that were accessible.

&

Dr, Jérecke: - . As you see it, what limitations are there to your voca~

tional goals.that ave dictated by your special disa.bi.lirty?

k] 7

Ms, Chandler: It seems to me since my mind®s o.k. ghd arms and hands

are o.k. that I woui&n't have much problem in mpsf: any fuéet.
0f course, things like sports or a career Iin t'.heﬁ army: wouldn't
be available to me. Bu.:t: as far as evalﬁ‘étign, n;thi.nz shc;uld
limj‘_.t; :m\a. People may have t'.‘o reach things *or Carry things,

for me but I can repay that favor in many ways. There are a
‘ ) : _
lot more things I can do than can®t dol -

ir
[l

* Dr., Jarecket, , ’ Are r.he“;:e 2y special problems in classroom or practictms?

Ms. Chandlers Desk type chai.i-s are. & problem, I usually write in my lap.
I prefer tables where I can pull up under them in my WheeL
chair andwsit: next to people in chairs. -On field trips, I':.re

only been to one Blace ‘that was inaccessible. Labs are a

. problem; most tables are built high, with stools for the

40
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Dr, Jarecket

Ms, Chandlers

Dr. Jareckes

Ms. Chandlert

Dr. Jhreckel'

Mg, Chandler:

34

=

students to sit on--these ara very unhandy.
Are there any considerations teachers cen m: 27

v 3, 1'd like them to treat me like any other student; and
ndt°be éushy or overly soli¢itous, Maybe the first day of. class
ask'if there are any considerations they can do to help me move
around, "If there is, let me know later", But after that, just .
let me be one of the students; The obvious thing is with stairs.
I*d rather they move 01§35e§ to the first floor than be .
carried up stairs, People might feel that is making the class

accessible but it is dangerous for all concerned and bad for®

‘one's pride.

Ary adjustments to everyday living you®ve had to make?

L4

I've had to adjust to being stared at and being a center
of attention instead of just one in the crowd. But I've learned
to smile back and that breaks the ice. Also }tﬁtakes longer to
dre-s and g;t in and out of cars so I've hgd to allow more time -
to make it to an appointment. I'm sti%l working on being
shorter thanrevgryone. I'v: had a hard time asking for hglp

from others. . .

L =

Any special personal problems? .

. Yes, before,I chased my children tnd now I can't. . This

caused some personal adjustment problems--they as-teenagers,

Q
are having to get used to having a disabled mother.

‘ §



—— ¥ i
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Dr:QJBfecke: HWell, having worked with‘you the past few years, it looks

to me like you ufe udjusting very well.
Ms, Chandlers I'm working at it,

Dr. Jareckes This is Robert Rodin, He has cerebral palsy. He is working
towatd a doctorate in rehabilitation. Robert, what problems
in dally living d&jyou have? -

.
Gwen, I was born with my

Hr..Rc’:dlm “I'm a little different From
. disability so it is hard to See mf problems as physical pro-
blems. I really don't have any problems with what I can go. ¢
I do everything I need to. I*ve been doing these all my life.l
I have ways and means. I live alone and do all the things I
need (work in house, etc.). My blggest concern 1s'other
_.people®s attitude toward me because of my appearance to others--

" !

they think I am_ totally disabled. So my biggestfbmob}em is

I

communicating with people=~about what I can do b@cause of my

speech impediment--and dealing with their attiFude toward me.
4 f

L}

Dr. Jareckes Is the 'e anything that people can do to/ﬁelp?
/

Mr. Rodins 0.K. basically I go along with what Gwen says. 'Accessibilitye

I'm more mobile-because I have use gf'myllégs, I can get

crutches and walk short distances, climb sﬁairs (it*s a haSsle, )

¥

though) but I can do it.

Dr. Jareckes What is the 1imitation on vocational roles as dictated by

¢ your disabilitcy? ' !




Mr. Rodint

Hr . ROdi.ﬂ'

Mr. ROdiﬂ H

Jareckes

Dr, Jarveckes

~ Not too many; I intend to stay at the university level. "

1 have done some teachiné at Apburn and have been a graduate

assistant fpr tWo years. -Commqnication is a problem. "But

dealing with the sgudents,’communicating to a clasg is a

perceptual Problem rather than an gctual hrobleq. People

thiqk that because I have a speech impediment they will not

be able to understand'me.but in faqf'they can understand me

be&:.a.use they will listen closer, pay closer attention and

thus are more liable to understand me than a person ‘they are

relaxed With and- are not paying attention to.

Are there any special problems with classes/practicums?

Not reailsr, I spent 12‘_‘)(83‘1:3* in public sc_hools""l"ve
had problems with writing, which required oral exams or
having someonz .write for me. I%'ve been fortunate in that

these were always available.

-

Are there any special considerations teachers can make? -

-
&

“ommunication is a problem so teachers nust be creative
and Segk alternate ways to communicate with the student. ‘This
is the‘biggest thing, ' Communication is the essence of tpe‘
teaching-iéarning sitgation~~you-arg sending a message aﬁd the
student recei.ve.&i the message and é};l'rlzmunicates feedback., If 3
We take the ster§o-fype (one way to do it) out of our minds,
there are'always ways to communicgfe if we look for ways, We

can deal with anyone.



-

br. Jarecke: Are there any special concerns in adjustment with your

disability? 1

Mr. Rodin: ) Yes, the psychological adjustment.' f can work out any
problem with a piece of equipment or technique but the attitudes
oan't be handied so easily. 1 am responsible'far creating an

’

environment ¥ can be successful int-maybel.not creating but

facilitating changes in attitudes.

Dr. Jareske: . Have you.made any specific adjustments that have helpzad
you- out? -
Mr. Rodini Yes, being responsible; there was a time when I sat back

and said "here 1 am, help me-~-make the world right for me to get
-+ along with®” so I would walt for someone to come along rather
than do the things that needed to be done to create my own

environment. This didn't oecurantil I Was about 30,

L

br. Shrecket. Heil Robert, good luck on your dissertation and 1 hope
you get that job you're looking at next week..

This-is Manny Rusao"hé has completed his rehabilitation
certifiqat; three yearé ago and now is a rehabilitaqion
‘counselor in northern Alabama. What are some of the personal
problems you have with your diaabilfty?

Mr. Russos The biggest problem for the blind is transportation~-

| to ﬁe able to mov around.on one's own. Alsc clothing——hoW

to khow what goes with what. You ﬁﬁvetto tag'itemSo Also

cooking 18 a problem~-you have to learn to bake and uge
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Dr. Jareckes

HR. Russos

Dr., Jareckes

Mr. Bussog

Dr. Jarecke:

Mr. Russoi

‘other means to cook up food. These are a few of the problems,

with transportation\the main one.

is there anything in particular that can be done to make

it easier for you to get along with your disability?

- Yes, one thing that is being done is the removal of
architectural barriers., Just removing sharp corners so that

vwhen you bump into them it doesn®t hurt so bad. 0f course,

-~
™

public transportation systems are a key to people with visual

problems—-these do wonders.
What limitations are thete in your vocational goals?

A person with vision problems must consider if jobs call .

for desk work, reading, or travel. Federal regulations call

for furnishing a driver for a sight-impaired person if he is

otherwise qualified. I'm fortunate in that aspect because I

have someone available in my job to drive me around when needed,

Are there any special problems you've encountered in

your education?

3

-

Vision problems--especiahy with the use; of yellow chalk
on a green chalkboard. If the teacher will taik along with
writing, igjwill,help,“a; ;ell as using white chalk on a

black cha;kboard. Also tests~~there are typewyriters with
primary %?") type which make it easier to read. Also having a

reader available to help a person who cannot read for themselves.
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I had no problems in my school program because I was.in a
Tehabilitation center where all these things were provided,

Are there any thihgs that a teacher should knoW ahout

Yes--Teachers should know\hhout the nature of visual
problems. Many visual problems are progressSive in nature
(get. worse), This causes depressions so teachers must‘he

aware of this and be ready to give someiunderstanding.
\ QA

Are tﬁgre any special concerns about_your adjustment to

your disability?

Yes; you've got to make the best of the situation. The

’

public attitude is changing and. that's what we need. As

' far as my social life, I'm single so I've had to ask the

A

girls to come and pick me up, It hurts one's pride bug I've

_never had ahyone turn me down to come pick me‘ub.- A big

problem is thgé 1 am almost totally blind at nighé so a date

would have to help mk get around, M }

It looks iikg you have made 3 tremendous adﬁuatment.td ybur
job.in working with the blind and have overcome any problems

you‘ve.haq.

Well, I have been sighted so I feel I have something to

Al

offer the'people I work with.



) Dr.‘Jareckez

Mr. Russos

Dr, Jareckes

What of yﬁur future goals? Have you considered geing on

for- a doctorate?

To contiaue work with handicapped people, develop progranms,
work with people and eventually to get my doctorate one day

if I can see it will help me Yeach my goal,

During the past few minates, We have tried to present

‘the.problems persons with seweral different disabilities have

_in their everyday lives, in their educational programs, in

¥

vocatiohal situations and on the job., Several thinﬁs can be
deduced that will help teachers,vemployéfs and th%'general
public in t@eir contacts with hand%bapped people so that
they c;n-make'a really signifidangtcontributioa‘to society.\

b

"

a
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Guidesheet to "Working With the Disadvantaged"

1. Who are the people in the narrative? Why are they there?
2. MWhat are the majc;r problems in daily living of people.with:
a. loss of use of the legs (paraplegics)?
: - . .

f

b. cerebral paisy?

c. loss of sight?

3. What are special problems schools present to the handicaps listed below?

&. para°p1 egia

b. ‘cerebral-palsy

Iy
b T

c. blindness




4. What limitations in vocational choice do people with these handicaps have?

|

I\l

5. What considerations should teachers make +o assist students having these
i handicaps?

1

\

+
£
f

6. What should be the main concerns of public educational systems in working
with phy51ca11y handicapped persons? S
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ATTITUDE TOWARD DISABLED PFOPLE
(ATDP) SCALE

Mark each statement in the left margin according tv how much. }011\
agree or disagree with it. Please mark every one. Write 41, 42, 43; oy

—1, —2, —3; depending on how you feel in each ease. t

’+3: | agree very much -l dimgrea_c litile
42: | agree pretty much —2: 1 disagres pretty much
41: | agree a little . ~=3: 1 disogree very much

. Form A

1- Discbled people are ofien unfriendly. ’
-2 Duobled _people should not hove to compete for jobs with physicolly normel

persons.”

- Disabled people are more emotional thon olher people

Moy disabled persons are more self.conscious than ofther people.

We should expect just o5 much from disobled os from non.disabled persons.
Disobled workers cannul be os successful os.other workers.

Disabled people vsvolly do not make much of a conkribution o sociely.
Most ‘non-disabled people would not wan! Io marry onyone who is
physically disabled,

Disobled people show as much enthusiosm o1 other people. B

Disobled persons are vsuolly more sensilive than other pecple,

Severely disobled persons are vsvally vnlidy, . !
Mast disabled people feel that they are ot good as other _people. \
The dmlrg test given o a disobled persan should be more severe than fhe '
ane given fo the non-disobled.
Ditobled people are vsvally sociable.
Disobled persons vsually are nol ¢s conscienfious os physically normol
persbn,

Severely disabled persony probobly worry more uboui their heaith than
those who have minar disabilities.

Mast disobled persons are not dissolisfied with themselves.

There are more ml:ﬂu among discbled persons thon among non -disobled
persons. .

Most disobled petsons do not get ducouwged easily.

Maost disabled persons resent physically normal people.

* Disabiled children should compete with physlcally normal children.

Most disobled persons con take care of Ihemselves.
It would be best if disabled persons would live ond work with non-
disobled persons.

Moyt severely disobled people. are just os embitiovs os physicoliy normul
perons.
Disgbled people are just o3 self-confident us other people.

Most discbled persons wont Tnore offection and praize than other peaple
Physically disabled persons are often tess inlelligent than non-disabled ones.
most disobled people are different fiom non-disabled people.

Disobléd persons don't wont eny more sympathy Ihon other people,
The way disabled people act is rmlaling

%

4 Agreamant whth Tami morkad vlth on adlarisk Indicat © fouubla attltudas wdtermant with athar
Hama Iadisotes on wnloveroble atiiivda,

__ Raprintad with pesmbasian drem Yohar, M. L., Bletk. ), 2., ond Comphall, W. J A ‘seale o mease.
atldwder Ireased cdiwertsted petacns Alhamm .Yt Human Rarowicas Foundorlen, 1960, Shidy Ne. 5.
Cappright 1939 by Humon Raravikad lmmdellan.
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FEELINGS TOWARD DISABLED PERSONS 47

This will be used in a staff study; all data will be combined, therefore,
your response will remain confidential. Also,.the measure will have nothing
to do with your final grade in this course.

Directions: Please circle the number in the rigﬁt hand column which
represents your feelings toward disabled persens. Use
. the following scale:

. Strongly Disagree
. Disagree

. Undecided

. Agree -
. Strongly Agree NN

Ot B =t

Disabled persons are individuals in the noninstitutionalized
population who are limited in the kind or ameunt of work or = _
housework they can do because of a chronic health condition
or impiirment lasting six months or longer.

k]
4

Definition:

: >3 g 3 >
" o e = g o
= o m Wi = @
[~ ] () a [ QoQ
W v = 3 i
- = = o 3=
. v ‘Q = - V) <L
1. Disabled people are often.unfriendly. ] 2.3 4 5
Disabled persons should be placed in the same schoo] i
classrotm as non~-disabled persons. 1 ¢ 2 3 4 5
3. D1sab1ed Eeop]e should not have to compete with .
ysically normal persons for jobs. ] 2 3 4
4. Disabled people are more emot10na1 than other peop]e. ] 4
5. Most disabled persons are yore self-conscious than .
_ other peopie. e 1 -2 3 4 5
6. Disabled persons should only be p1aced in c1assrooms
with other disabled persons. ‘ ] 2 3- 4 5
. 7.  We should expect just as much from d1sab1ed as from
" non-disabled persons. 1 2 3 4 5
ixw\\ 8. Disabled workers cannot be.as successfu] as other
/ © workers. ] 2 3 4 5
<{ 9. Disabled people usua]1y do ‘not make much of a con-
N 3y tribution to society. o] 2 3 4 5
/ 10. Most non-dlgxbled people would not want to marry any . L.
’ ; ~one who qhys1ca11y d1sab]ed - ] 2 3 4 5 !
11. Sev%ye1y disabled persons are usually untidy. ] 2 3 4 5
12. Dishbled persons-in.a regular school.classroom ‘would -
‘ Znnder the progress oF non-disabled persons. - 2 3 4 5
© 13, D} abled peop]e show as much enthusiasm a: other
‘ J/ people. 1 2 3 4 5
Disablied persons are usually moresensitive than -
other peopie. . ] 2 3 4 —~5
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5

4

Strongly
Disagree

o

Disagree
Undecided

Strongly
Agree

o

15. Most disabled.czopie ffeel that they are as good as
** Tother people- - '

16. The driving test givem to a disabled persun should
be more severe than the one given to the non-

disabled persdn. " )
17, .Disablad people are usually sociable.

j8. DisabTed people usual“ly are not as conscientious
as physicqlly norma-] persons.

19. Severely disabled persons probably worry more about
their health than tiwse who hive minor disabilities.

20, Disahled persons in a vocational laboratory (shop,
s- ing lab, greenhowse, foods lab, etc.) can achieve
the same skill level as.a non-disalled person. ]

27. Most disabled persons are dissatisfied with them-
selves. . ’ Y :

&

r »

22 There are nore misfits among disabled persons than
among non-disabled persons.

23;‘,Most disa?]ed persons do not get discouraged easily.
24, Most disabled persoris resent physically normal people.

25, Disabled children ‘shouTd compete with physically .
norma] children, - Vi

26. Mo§§‘di§ab3ed persons can take care 0f’fﬁgmse]v95.

-t - - N + E .
27. It would be best i¥ disabled persons would Tive and
work witn non-disabled, persons. .

28, Most severely disabled people are jdgt as ambitious
o as physically normal. persons. o AR

29. Disabled,people are Just as seifjtonfideﬁﬁfaé other -
* pec; le. Lo R

.30; Most disabled persons want mors a¥* .~ ofi and praise
_than other people. Ly .

31, ‘Special provisiong.such as "indivian.: attention,
specialized equipment, and removable barriers,
should be provided for disabled persons in the
public schools. .

32. Physically dirabled persons are ofter less intelli-
gent than nop-disabled persons.

33, ' Most disabled people are different from non-disabled

\ * \PEOP'I e, \ % ’
_34,- Disabled persors don't want any more sympathy than
other people.

15. The, way disabled pegdle act is irritating. 515




Personal Data Sheet

- L4

A, Social Security Number

- .B. Age:

c. How many people are in your immediate family?

What is your approximate gross income?

Do yoq have any physically handicapped peréons in your family?
Yes
No
HIF you answered yes, pleasé indicate the'number';____

Have you had any courses which prepared you to. work with phy51ca11y
handicapped students?

o

Yes

No

Have you had any educat1ona1 experwence in workwng with physwcally
- handicapped students? o,

Yes
No

ﬁajor

45

Highest Degree Held

Thank you for your cooperation! -
This study should- help us improve
education for the handicapped!

14

The Research Staff in VED




